
WORKSHOP ON EDUCATIONAL INNOVATION 
IN ARCHITECTURE JIDA'21 

JORNADES SOBRE INNOVACIÓ
DOCENT EN ARQUITECTURA JIDA’21

ESCUELA TÉCNICA SUPERIOR DE ARQUITECTURA DE VALLADOLID
11 Y 12 DE NOVIEMBRE DE 2021

21 IX JORNADAS
SOBRE INNOVACIÓN DOCENTE
EN ARQUITECTURA



 

 

 

 

 

Organiza e impulsa GILDA (Grupo para la Innovación y Logística Docente en la 
Arquitectura), en el marco del proyecto RIMA (Investigación e Innovación en Metodologías 
de Aprendizaje), de la Universitat Politècnica de Catalunya · BarcelonaTech (UPC) y el 
Institut de Ciències de l’Educació (ICE). http://revistes.upc.edu/ojs/index.php/JIDA 

 

 

Editores 
Daniel García-Escudero, Berta Bardí i Milà  
 
Revisión de textos 
Alba Arboix, Jordi Franquesa, Joan Moreno 
 
Edita 
Iniciativa Digital Politècnica Oficina de Publicacions Acadèmiques Digitals de la UPC 
 
 
 
ISBN  978-84-9880-969-5 (IDP-UPC)  
  
eISSN  2462-571X 
 
© de los textos y las imágenes: los autores 
© de la presente edición:  Iniciativa Digital Politècnica Oficina de Publicacions 
Acadèmiques Digitals de la UPC 
 

 

 
 

Esta obra está sujeta a una licencia Creative Commons: 
Reconocimiento - No comercial - SinObraDerivada (cc-by-nc-nd): 
http://creativecommons.org/licences/by-nc-nd/3.0/es 
https://creativecommons.org/licenses/by-nc-nd/4.0/ 
Cualquier parte de esta obra se puede reproducir sin autorización  
pero con el reconocimiento y atribución de los autores. 
No se puede hacer uso comercial de la obra y no se puede alterar, transformar o hacer 
obras derivadas. 
  

http://revistes.upc.edu/ojs/index.php/JIDA
http://creativecommons.org/licences/by-nc-nd/3.0/es
https://creativecommons.org/licenses/by-nc-nd/4.0/


 

 
 
 
 
Comité Organizador JIDA'21 
Dirección y edición 

Berta Bardí i Milà (UPC) 
Dra. Arquitecta, Departamento de Proyectos Arquitectónicos, ETSAB-UPC 
Daniel García-Escudero (UPC) 
Dr. Arquitecto, Departamento de Proyectos Arquitectónicos, ETSAB-UPC 
 
Organización 

Nieves Fernández Villalobos (UVA) 
Dra. Arquitecta, Teoría de la Arquitectura y Proyectos Arquitectónicos, ETSAVA 
Jordi Franquesa (UPC) 
Dr. Arquitecto, Departamento de Urbanismo y Ordenación del Territorio, ETSAB-UPC 
Joan Moreno Sanz (UPC) 
Dr. Arquitecto, Departamento de Urbanismo y Ordenación del Territorio, ETSAB-UPC, 
ETSAV-UPC 
Gemma Ramón-Cueto (UVA) 
Dra. Arquitecta, Construcciones Arquitectónicas, Ingeniería del Terreno y Mecánica de 
los Medios continuos y Teoría de Estructuras, Secretaria Académica ETSAVA 
Jorge Ramos Jular (UVA) 
Dr. Arquitecto, Teoría de la Arquitectura y Proyectos Arquitectónicos, ETSAVA 
Judit Taberna (UPC) 
Arquitecta, Departamento de Representación Arquitectónica, ETSAB-UPC 
 
Coordinación 

Alba Arboix 
Dra. Arquitecta, Teoría e Historia de la Arquitectura y Técnicas de la Comunicación, 
ETSAB-UPC 
 
Comunicación 

Eduard Llorens i Pomés 
ETSAB-UPC 



 

Comité Científico JIDA'21 
Luisa Alarcón González 
Dra. Arquitecta, Proyectos Arquitectónicos, ETSA-US 

Eusebio Alonso García 
Dr. Arquitecto, Teoría de la Arquitectura y Proyectos Arquitectónicos, ETSAVA-UVA 

Darío Álvarez Álvarez 
Dr. Arquitecto, Teoría de la Arquitectura y Proyectos Arquitectónicos, ETSAVA-UVA 

Antonio Álvaro Tordesillas 
Dr. Arquitecto, Urbanismo y Representación de la Arquitectura, ETSAVA-UVA 

Atxu Amann Alcocer 
Dra. Arquitecta, Ideación Gráfica Arquitectónica, ETSAM-UPM 

Javier Arias Madero 
Dr. Arquitecto, Construcciones Arquitectónicas, ETSAVA-UVA 

Irma Arribas Pérez 
Dra. Arquitecta, Diseño, Instituto Europeo de Diseño, IED Barcelona 

Raimundo Bambó 
Dr. Arquitecto, Urbanismo y ordenación del territorio, EINA-UNIZAR 

Iñaki Bergera 
Dr. Arquitecto, Proyectos Arquitectónicos, EINA-UNIZAR 

Jaume Blancafort 
Dr. Arquitecto, Arquitectura y Tecnología de la Edificación, ETSAE-UPCT 

Enrique Manuel Blanco Lorenzo 
Dr. Arquitecto, Proyectos Arquitectónicos, Urbanismo y Composición, ETSAC-UdC 

Raúl Castellanos Gómez 
Dr. Arquitecto, Proyectos Arquitectónicos, ETSA-UPV 

Nuria Castilla Cabanes 
Dra. Arquitecta, Construcciones arquitectónicas, ETSA-UPV 

David Caralt 
Arquitecto, Universidad San Sebastián, Sede Concepción, Chile 

Rodrigo Carbajal Ballell 
Dr. Arquitecto, Proyectos Arquitectónicos, ETSA-US 

Eva Crespo 
Dra. Arquitecta, Tecnología de la Arquitectura, ETSAB-UPC 

Silvia Colmenares 
Dra. Arquitecta, Proyectos Arquitectónicos, ETSAM-UPM 

Còssima Cornadó Bardón 
Dra. Arquitecta, Tecnología de la Arquitectura, ETSAB-UPC 

Eduardo Delgado Orusco 
Dr. Arquitecto, Proyectos Arquitectónicos, EINA-UNIZAR 

Carmen Díez Medina 
Dra. Arquitecta, Composición, EINA-UNIZAR 

Sagrario Fernández Raga 
Dra. Arquitecta, Teoría de la Arquitectura y Proyectos Arquitectónicos, ETSAVA-UVA 

Arturo Frediani Sarfati 
Dr. Arquitecto, Proyectos, Urbanismo y Dibujo, EAR-URV 



 

Jessica Fuentealba Quilodrán 
Dra. Arquitecta, Departamento Diseño y Teoría de la Arquitectura, Universidad del Bio-Bío, Concepción, 
Chile 

Noelia Galván Desvaux 
Dra. Arquitecta, Urbanismo y Representación de la Arquitectura, ETSAVA-UVA 

María Jesús García Granja 
Arquitecta, Departamento de Arte y Arquitectura, eAM'-UMA 

Pedro García Martínez 
Dr. Arquitecto, Arquitectura y Tecnología de la Edificación, ETSAE-UPCT 

Mariona Genís Vinyals 
Dra. Arquitecta, BAU Centre Universitari de Disseny, UVic-UCC 

Eva Gil Lopesino 
Arquitecta, Proyectos Arquitectónicos, ETSAM-UPM 

María González 
Arquitecta, Proyectos Arquitectónicos, ETSA-US 

Arianna Guardiola Víllora 
Dra. Arquitecta, Mecánica de los Medios Continuos y Teoría de Estructuras, ETSA-UPV 

David Hernández Falagán 
Dr. Arquitecto, Teoría e historia de la arquitectura y técnicas de comunicación, ETSAB-UPC 

José Mª Jové Sandoval 
Dr. Arquitecto, Teoría de la Arquitectura y Proyectos Arquitectónicos, ETSAVA-UVA 

Íñigo Lizundia Uranga 
Dr. Arquitecto, Construcciones Arquitectónicas, ETSA EHU-UPV 

Carlos Labarta 
Dr. Arquitecto, Proyectos Arquitectónicos, EINA-UNIZAR 

Emma López Bahut 
Dra. Arquitecta, Proyectos, Urbanismo y Composición, ETSAC-UdC 

Juanjo López de la Cruz 
Arquitecto, Proyectos Arquitectónicos, ETSA-US 

Alfredo Llorente Álvarez 
Dr. Arquitecto, Construcciones Arquitectónicas, Ingeniería del Terreno y Mecánicas de los Medios 
Continuos y Teoría de Estructuras, ETSAVA-UVA 

Magda Mària Serrano 
Dra. Arquitecta, Proyectos Arquitectónicos, ETSAV-UPC 

Cristina Marieta Gorriti 
Dra. Arquitecta, Ingeniería Química y del Medio Ambiente, EIG UPV-EHU 

Zaida Muxí Martínez 
Dra. Arquitecta, Urbanismo y ordenación del territorio, ETSAB-UPC 

David Navarro Moreno 
Dr. Ingeniero de Edificación, Arquitectura y Tecnología de la Edificación, ETSAE-UPCT 

Amadeo Ramos Carranza 
Dr. Arquitecto, Proyectos Arquitectónicos, ETSA-US 

Patricia Reus 
Dra. Arquitecta, Arquitectura y Tecnología de la Edificación, ETSAE-UPCT 

Silvana Rodrigues de Oliveira 
Dra. Arquitecta, Proyectos Arquitectónicos, ETSA-US 



 

Carlos Rodríguez Fernández 
Dr. Arquitecto, Teoría de la Arquitectura y Proyectos Arquitectónicos, ETSAVA-UV 

Jaume Roset Calzada 
Dr. Físico, Física Aplicada, ETSAB-UPC 

Borja Ruiz-Apilánez Corrochano 
Dr. Arquitecto, UyOT, Ingeniería Civil y de la Edificación, EAT-UCLM 

Patricia Sabín Díaz 
Dra. Arquitecta, Proyectos Arquitectónicos, Urbanismo y Composición, ETSAC-UdC 

Mara Sánchez Llorens 
Dra. Arquitecta, Ideación Gráfica Arquitectónica, ETSAM-UPM 

Luis Santos y Ganges 
Dr. Urbanista, Urbanismo y Representación de la Arquitectura, ETSAVA-UVA  

Carla Sentieri Omarrementeria 
Dra. Arquitecta, Proyectos Arquitectónicos, ETSA-UPV 

Marta Serra Permanyer 
Dra. Arquitecta, Teoría e Historia de la Arquitectura y Técnicas de la Comunicación, ETSAV-UPC 

Sergio Vega Sánchez 
Dr. Arquitecto, Construcción y Tecnologías Arquitectónicas, ETSAM-UPM 

José Vela Castillo 
Dr. Arquitecto, Culture and Theory in Architecture and Idea and Form, IE School of Architecture and 
Design, IE University, Segovia 

Ferran Ventura Blanch 
Dr. Arquitecto, Proyectos Arquitectónicos, eAM'-UMA 

Isabel Zaragoza de Pedro 
Dra. Arquitecta, Representación Arquitectónica, ETSAB-UPC 

  



 

ÍNDICE 
 

1. Hábitat, paisaje e infraestructura en el entorno de la presa de El Grado (Huesca) 
Habitat, landscape and infrastructure in the surroundings of El Grado dam 
(Huesca). Estepa Rubio, Antonio; Elía García, Santiago. 
 

2. Aprendiendo a dibujar confinados: un método, dos entornos. Learning to draw in 
confinement: one method, two environments. Salgado de la Rosa, María Asunción; 
Raposo Grau, Javier Fco, Butragueño Díaz-Guerra, Belén. 
 

3. Aprendizaje basado en proyecto en la arquitectura a través de herramientas 
online. Project-based learning in architecture through online tools. Oregi, Xabat; 
Rodriguez, Iñigo; Martín-Garín, Alexander. 
 

4. Técnicas de animación para la comprensión y narración de procesos de montaje 
constructivos. Animation techniques for understanding and storytelling of 
construction assembly processes. Maciá-Torregrosa, María Eugenia. 
 

5. Desarrollo del Programa de Aprendizaje y Servicio en diversas asignaturas del 
grado de arquitectura. Development of the Learning and Service Program in 
various subjects of the degree of architecture. Coll-Pla, Sergio; Costa-Jover, Agustí.  
 

6. Integración de estándares sostenibles en proyectos arquitectónicos. Integration 
of sustainable standards in architectural projects. Oregi, Xabat. 
 

7. La Olla Común: una etnografía arquitectónica. The Common Pot: an architectural 
ethnography. Abásolo-Llaría, José. 
 

8. Taller vertical, diseño de hábitat resiliente indígena: experiencia docente 
conectada. Vertical workshop, indigenous resilient habitat design: connected 
teaching experience. Lobato-Valdespino, Juan Carlos; Flores-Romero, Jorge 
Humberto. 
 

9. Lecciones espaciales de las instalaciones artísticas. Learning from the space in 
art installations. Zaparaín-Hernández, Fernando; Blanco-Martín, Javier. 
 

10. Alternativas para enseñar arquitectura: del proyecto introspectivo al campo 
expandido. Alternatives for Teaching Architecture: From the Introspective Project 
to the Expanded Field. Juarranz Serrano, Angela; Rivera Linares, Javier. 
 

11. Una Herramienta de apoyo a la Docencia de las Matemáticas en los Estudios de 
Arquitectura. A Tool to support the Teaching of Mathematics for the Degree in 
Architectura. Reyes-Iglesias, María Encarnación. 
 

12. Luvina, Juan Rulfo: materia de proyecto. Luvina, Juan Rulfo: matter of project. 
Muñoz-Rodríguez, Rubén; Pastorelli-Paredes, Giuliano. 



 

13. No se trata de ver videos: métodos de aprendizaje de la geometría descriptiva. 
It's not about watching videos: descriptive geometry learning methods. Álvarez 
Atarés, Fco. Javier. 
 

14. Integration of Art-Based Research in Design Curricula. Integración de 
investigación basada en el arte en programas de diseño. Paez, Roger; 
Valtchanova, Manuela. 
 

15. ¿Autómatas o autónomas? Juegos emocionales para el empoderamiento 
alineado y no alienado. Automata or autonomous? Emotional games for aligned 
and non-alienated empowerment. Ruiz Plaza, Angela. 
 

16. Otras agendas para el estudiante. Another student agendas. Minguito-García, Ana 
Patricia. 
 

17. Los Archivos de Arquitectura: una herramienta para la docencia con perspectiva 
de género. The Archives of Architecture: a tool for teaching with a gender 
perspective. Ocerin-Ibáñez, Olatz; Rodríguez-Oyarbide, Itziar. 
 

18. Habitar 3.0: una estrategia para (re)pensar la arquitectura. Inhabiting 3.0: a 
strategy to (re)think architecture. González-Ortiz, Juan Carlos. 
 

19. Actividades de aprendizaje para sesiones prácticas sobre la construcción en 
arquitectura. Learning activities for practical sessions about construction in 
architecture. Pons-Valladares, Oriol. 
 

20. Getaria 2020: inspirar, pintar, iluminar. Getaria 2020: inspire, paint, enlight. 
Mujika-Urteaga, Marte; Casado-Rezola, Amaia; Izkeaga-Zinkunegi, Jose Ramon. 
 

21. Aprendiendo a vivir con los otros a través del diseño: otras conversaciones y 
metodologías. Learning to live with others through design: other conversations 
and methodologies. Barrientos-Díaz, Macarena; Nieto-Fernández, Enrique. 
 

22. Geogebra para la enseñanza de la Geometría Descriptiva: aplicación para la 
docencia online. Geogebra for the teaching of Descriptive Geometry: application 
for online education. Quintilla Castán, Marta; Fernández-Morales, Angélica. 
 

23. La crítica bypass: un taller experimental virtual. The bypass critic:  
a virtual experimental workshop. Barros-Di Giammarino, Fabián. 
 

24. Urbanismo táctico como herramienta docente para transitar hacia una ciudad 
cuidadora. Tactical urbanism as a teaching tool for moving towards a caring city. 
Telleria-Andueza, Koldo; Otamendi-Irizar, Irati. 
 

25. Proyectos orales. Oral projects. Cantero-Vinuesa, Antonio. 
 

26. Intercambios docentes online: una experiencia transdisciplinar sobre creación 
espacial. Online teaching exchanges: a transdisciplinary experience on spatial 
creation. Llamazares Blanco, Pablo. 



 

27. Nuevos retos docentes en geometría a través de la cestería. New teaching 
challenges in geometry through basketry. Casado-Rezola, Amaia; Sanchez-
Parandiet, Antonio; Leon-Cascante, Iñigo. 
 

28. Mecanismos de evaluación a distancia para asignaturas gráficas en Arquitectura. 
Remote evaluation mechanisms for graphic subjects in architecture. Mestre-Martí, 
María; Muñoz-Mora, Maria José; Jiménez-Vicario, Pedro M. 
 

29. El proceso didáctico en arquitectura es un problema perverso: la respuesta, un 
algoritmo. The architectural teaching process is a wicked problema: the answer, 
an algorithm. Santalla-Blanco, Luis Manuel. 
 

30. La experiencia de habitar de los estudiantes de nuevo ingreso: un recurso 
docente. The experience of inhabiting in new students: a teaching resource. 
Vicente-Gilabert, Cristina; López Sánchez, Marina. 
 

31. Habitar la Post·Pandemia: una experiencia docente. Inhabiting the 
Post·Pandemic: a teaching experience. Rivera-Linares, Javier; Ábalos-Ramos, Ana;  
Domingo-Calabuig, Débora; Lizondo-Sevilla, Laura. 
 

32. El arquitecto ciego: método Daumal para estudiar el paisaje sonoro en la 
arquitectura. The blind architect: Daumal method to study the soundscape in 
architecture. Daumal-Domènech, Francesc. 
 

33. Reflexión guiada como preparación previa a la docencia de instalaciones en 
Arquitectura. Guided reflection in preparation for the teaching of facilities in 
Architecture. Aguilar-Carrasco, María Teresa; López-Lovillo, Remedios María. 
 

34. PhD: Grasping Knowledge Through Design Speculation. PhD: acceder al 
conocimiento a través de la especulación proyectual. Bajet, Pau. 
 

35. andamiARTE: la Arquitectura Efímera como herramienta pedagógica. 
ScaffoldART: ephemeral Architecture as a pedagogical tool. Martínez-Domingo, 
Yolanda; Blanco-Martín, Javier. 
 

36. Como integrar la creación de una biblioteca de materiales en la docencia. How to 
integrate the creation of a materials library into teaching. Azcona-Uribe, Leire. 
 

37. Acciones. Actions. Gamarra-Sampén, Agustin; Perleche-Amaya, José Luis. 
 

38. Implementación de la Metodología BIM en el Grado en Fundamentos de 
Arquitectura. Implementation of BIM Methodology in Bachelor’s Degree in 
Architecture. Leon-Cascante, Iñigo; Uranga-Santamaria, Eneko Jokin; Rodriguez-
Oyarbide, Itziar; Alberdi-Sarraoa, Aniceto. 
 

39. Cartografía de Controversias como recurso para analizar el espacio habitado. 
Mapping Controversies as a resourse for analysing the inhabited space. España-
Naveira, Paloma; Morales-Soler, Eva; Blanco-López, Ángel. 



 

40. Percepciones sobre la creatividad en el Grado de Arquitectura. Perceptions on 
creativity at the Architecture Degree. Bertol-Gros, Ana; López, David. 
 

41. El paisajismo en la redefinición del espacio público en el barrio de San Blas, 
Madrid. The landscape architecture in the redefinition of public space in the 
neighbourhood of San Blas, Madrid. Del Pozo, Cristina; Jeschke, Anna Laura. 
 

42. De las formas a los flujos: aproximación a un proyecto urbano [eco]sistémico. 
Drawing throught a screen: teaching architecture in a digital world. Crosas-
Armengol, Carles; Perea-Solano, Jorge; Martí-Elias, Joan. 
 

43. Dibujar a través de una pantalla: la enseñanza de la arquitectura en un mundo 
digital. Drawing throught a screen: teaching architecture 
in a digital world. Alonso-Rodríguez, Marta; Álvarez-Arce, Raquel. 
 

44. Land Arch: el arte de la tierra como Arquitectura, la Arquitectura como arte de la 
tierra. Land Arch: Land Art as Architecture, Architecture as Land Art. Álvarez-
Agea, Alberto; Pérez-de la Cruz, Elisa. 
 

45. Hyper-connected hybrid educational models for distributed learning through 
prototyping. Modelo educacional híbrido hiperconectado para el aprendizaje 
mediante creación de prototipos. Chamorro, Eduardo; Chadha, Kunaljit. 
 

46. Ideograma. Ideogram. Rodríguez-Andrés, Jairo; de los Ojos-Moral, Jesús; Fernández-
Catalina, Manuel. 
 

47. Taller de las Ideas. Ideas Workshop. De los Ojos-Moral, Jesús; Rodríguez-Andrés, 
Jairo; Fernández-Catalina, Manuel. 
 

48. Los proyectos colaborativos como estrategia docente. Collaborative projects as 
a teaching strategy. Vodanovic-Undurraga, Drago; Fonseca-Alvarado, Maritza-
Carolina; Noguera- Errazuriz, Cristóbal; Bustamante-Bustamante, Teresita-Paz. 
 

49. Paisajes Encontrados: docencia remota y pedagogías experimentales 
confinadas. Found Landscapes: remote teaching and experimental confined 
pedagogies. Prado Díaz, Alberto. 
 

50. Urbanismo participativo: una herramienta docente para tiempos de 
incertidumbre. Participatory urban planning: a teaching tool for uncertain times. 
Carrasco i Bonet, Marta; Fava, Nadia. 
 

51. El portafolio como estrategia para facilitar el aprendizaje significativo en 
Urbanismo. Portfolio as a strategy for promoting meaningful learning in 
Urbanism. Márquez-Ballesteros, María José; Nebot-Gómez de Salazar, Nuria;  
Chamizo-Nieto, Francisco José. 
 

52. Participación activa del estudiante: gamificación y creatividad como estrategias 
docentes. Active student participation: gamification and creativity as teaching 
strategies. Loren-Méndez, Mar; Pinzón-Ayala, Daniel; Alonso-Jiménez, Roberto F. 



 

53. Cuaderno de empatía: una buena práctica para conocer al usuario desde el inicio 
del proyecto. Empathy workbook - a practice to better understand the user from 
the beginning of the project. Cabrero-Olmos, Raquel. 
 

54. Craft-based methods for robotic fabrication: a shift in Architectural Education. 
Métodos artesanales en la fabricación robótica: una evolución en la experiencia 
docente. Mayor-Luque, Ricardo; Dubor, Alexandre; Marengo, Mathilde. 
 

55. Punto de encuentro interdisciplinar: el Museo Universitario de la Universidad de 
Navarra. Interdisciplinary meeting point. The University Museum of the University 
of Navarra. Tabera Roldán, Andrés; Velasco Pérez, Álvaro; Alonso Pedrero, Fernando. 
 

56. Arquitectura e ingeniería: una visión paralela de la obra arquitectónica. 
Architecture and engineering: a parallel vision of architectural work. García-
Asenjo Llana, David. 
 

57. Imaginarios Estudiantiles de Barrio Universitario. Student´s University 
Neighborhood Imaginaries. Araneda-Gutiérrez, Claudio; Burdiles-Allende, Roberto; 
Morales-Rebolledo Dehany. 
 

58. El aprendizaje del hábitat colectivo a través del seguimiento del camino del 
refugiado. Learning the collective habitat following the refugee path. Castellano-
Pulido, F. Javier. 
 

59. El laboratorio de investigación como forma de enseñanza: un caso de 
aprendizaje recíproco. The research lab as a form of teaching: a case of 
reciprocal learning. Fracalossi, Igor. 



 
JIDA’21. IX Jornadas sobre Innovación Docente en Arquitectura 

Valladolid, ETSAVA-UVA, 11-12 noviembre 2021 
DOI: 10.5821/jida.2021.10585 

 

 
This work is licensed under a Creative Commons License CC BY-NC-ND 4.0                INICIATIVA DIGITAL POLITÈCNICA UPC                                               

   

 
    

 
 

Hyper-connected hybrid educational models for 
distributed learning through prototyping  

Modelo educacional híbrido hiperconectado para 
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Abstract  
The emergence of virtual classrooms has deeply impacted and transformed the 
educational methodologies and protocols, in particular since the dawn of the 
COVID19 pandemic. This sudden change from on-campus to virtual learning spaces 
has also presented a unique opportunity to teach locally and reach globally. The 
following paper aims to present a pilot educational framework stimulating distributed 
learning through prototyping using remotely controlled mechanical systems, not only 
as a transitory state of educational programs moving to online programs due to the 
current pandemic but as a viable alternative.  

Keywords: peer learning, education, cooperative, fabrication, and distributed. 

Thematic areas: design, digital fabrication, and circular economies. 

Resumen  
La aparición de las aulas virtuales ha impactado profundamente y ha transformado 
las metodologías y protocolos educativos, siendo esta transformación acelerada 
debido a la pandemia de COVID19. Este cambio repentino de espacios de 
aprendizaje en el campus a virtuales también ha presentado una oportunidad única 
para enseñar a nivel local y llegar a nivel mundial. El siguiente artículo tiene como 
objetivo presentar un marco educativo piloto que estimula el aprendizaje distribuido 
a través de la creación de prototipos utilizando sistemas mecánicos controlados a 
distancia, no sólo como un estado transitorio de los programas educativos que se 
trasladan a los programas en línea debido a la pandemia actual, sino como una 
alternativa viable. 
Palabras clave: aprendizaje, educación, cooperativo, fabricación, distribuido. 

Bloques temáticos: diseño, fabricación digital y economías circulares. 
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1. Introduction 
A shift towards online education has been taking place over the past decade, with online 
resources for education providing the opportunity to gain new skills at a level of accessibility that 
wouldn’t have been possible for previous generations. The COVID-19 pandemic has made the 
virtual world a more central part of most of our lives, as lockdowns forced workplaces to be created 
in homes around the world. Subsequently, online learning models have become ubiquitous. Given 
the circumstances in most parts of the world, these platforms have proven to be quite effective. 
This reality hit the Institute for Advanced Architecture (IAAC) and the Fab Lab Barcelona on 
Monday 16th March 2020 when it was forced to close following the beginning of the state of 
emergency two days prior for the whole of Spain. 

Prior to this shift, online educational models have established themselves as a reliable alternative 
to face-to-face classrooms and have given guidance to methodologies for successful alternative 
educational scenarios. Functional digital workflows can be rethought and introduced into the 
contemporary educational systems and integrate dimensions such as self-regulated learning. 
Online education has been built upon the strong foundation of distance learning. Though it may 
seem that distance education is a recent intervention into the educational field, its seeds date 
back as early as the 1900s. The concept of distance learning first came into practice in the mid 
19th century when the US postal service was developed. The nation of reliable, long-distance 
correspondence led to the development and implementation of instructional documents that were 
distributed through the postal service between students and professors. 

In 1858, the University of London offered the first distance learning degrees, expanding their 
outreach from nationwide to worldwide. Following the pioneering educational model, similar 
distance learning or correspondence courses were offered, enabling students to finish pursuing 
education at their own convenience. Formerly, online educational models have been considered 
to be an alternative to the lack of physical accessibility to educational institutions. In 1996, Jones 
International University became the first accredited and fully web-based university. Since the 
creation of these fully online programs, distance learning has picked up pace in many different 
countries. In 2003 the Blackboard Learning System staff announced that 40,000 instructors were 
teaching 150,000 online courses to more than 6 million students, across 55 countries. Elite 
institutions around the world now offer open courseware, online degrees, and online classes that 
are both legitimizing and popularizing the idea of education from a computer. 

After the television, the personal computer, and the global world wide web were the next major 
inventions to revolutionize distance education. As communication technologies improved, 
allowing for real-time connected classrooms, online programs gained support from major 
educational centres, it wouldn’t be wrong to predict that distance education will continue to expand 
and gain popularity in the future. As proven by the rise of Massive Open Online Courses (MOOCs) 
hosted through various platforms and embraced by notable research universities such as: 
edX(Duke, Princeton, and Stanford), Coursera (MIT ,Harvard, U of Texas systems), and 
Udacity(San Jose)  In the simple case of Udemy, it has reached an astonishing number of over 
35 million students in total. The ease of accessibility to this high volume of users could well impact 
society in many exceptional ways. Regardless of the fact that these educational models have 
proven successful, in their core they only rely on digital interfaces and their educational content 
only relies on theoretical subjects. This simplifies the initial requirements and processes as no 
specialised equipment is required. In digital fabrication educational programs the machinery and 
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equipment are essential as these programs rely on hands on and learning by doing 
methodologies.  

The COVID-19 crisis made remote learning mandatory for schools, universities, and academies 
all over the world - as a case study during that period, students of Fab Academy Barcelona and 
the Master in Design for Emergent Futures (MDEF), had to change drastically their 
methodologies. Even though the Fab Academy program is already a distributed learning course, 
students watch weekly lectures from Neil Gershenfeld online connected to others on the Fab 
Academy network; the program had to evolve further to adapt to the lack of physical access to 
the fabrication laboratories. These courses are usually connected to a Fab Lab to allow students 
to have a hands-on experience with prototyping their designs using the machines, however, the 
labs were closed during that period which forced the academic institution to provide alternative 
solutions. 

A global FabLab networked approach was to establish guidelines, documentation, curated 
lessons, and virtual workshops to compensate for the lack of physical access to the fabrication 
facilities. An example of this was the “UNPLUGGED Lesson Collection from Scopes-DF backed 
up from Fab Foundation. Various institutions have introduced remote fabrication aid. Examples 
of providing at-home machines and materials during seminars and workshops can be identified 
in the University of Washington, University of California Santa Barbara and NYU in the courses 
lead respectively by Nadya Peek, Jennifer Jacobs and Ben Light. Furthermore, as maker shop/ 
fabrication lab space simulation we could include Shelby Doyle and Mark Cutkkosky respective 
courses, at Iowa State and Stanford Universities as educators who experimented with immersive 
digital lab environments. 

The global summer school (GSS) is another instance of an educational format that has evolved 
due to the COVID-19 pandemic. In editions prior to 2019, the workshops used to take place 
presentially in fabrication facilities all over the world. In 2021 the GSS network introduced a 
Remote Controlled Robots course that was focused on giving students around the world the 
chance to experience robotic fabrication processes.   

In more detail the educational research group at Fab Lab Barcelona designed for that challenging 
scenario the ‘SPML Machine’ - otherwise known as the Simple-Personal-Mini-Lab and the “CNC 
by the Sea workshop” . The SPML was a low-cost open source mini CNC laser machine that 
students could fabricate at home with preproduction’s parts. The ‘CNC by the Sea’ was a modified 
CNC machine with remote control through the internet, that was set up by the research team at 
Fab Lab Barcelona for the students to access the machines remotely so that students can 
continue their hands-on projects remotely. The machine consists of a 3-axis machine modified to 
draw in a sandbox, in which students could input any design from their homes and view the 
designs being drawn via two webcam streams. The two machines were created out of a necessity 
for the students to be able to continue their learning whilst remaining safe during the COVID-19 
outbreak. Amongst disruptive times, innovation often accelerates - these open source tools still 
are under continue usage in our ‘new normal’ society and are available for the Barcelona Fab 
Academy, Master in Design for Emergent Futures and anyone else who wishes to build their own 
‘CNC by the Sea’ or SMPL. 

Projects like the one discussed above have supplied new learning dimensions to the educational 
space. They provide a hyperconnected learning ecosystem that provides feedback whilst 
navigating between home and traditional educational facilities. 

The educational field, hereafter, opens up to a broader range of telemetry tools to record 
necessary knowledge and transfer them through pedagogic programs, yet to deliver the content 
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via such programs in the midst of a pandemic is not straightforward. For students, a much higher 
amount of time is spent in front of the screen on calls which can be draining, and for faculty, there 
is a high level of coordination and planning necessary to adapt to a changing and unpredictable 
set of circumstances. On top of this, there is an added mental strain brought about by the 
confinement. A level of complexity is added when a lot of the content that normally is delivered in 
a hands-on in-person format which requires physical access to the lab for building prototype es 
and developing different competencies that relate to the physical world has to move online.  

 

 

 
Fig. 1 Workshop setup at Seoul Innovation Lab (SIL) 

 

The focus, therefore, has been to investigate how the course can prepare not just for the following 
academic year, but develop strategies and carry out a year-long intensive research exercise into 
the hybrid and distributed learning experiences with the possibility of its permanent 
implementation. One key goal was to identify the ways in which a hybrid model approach is not 
merely a replacement for a full physical format of delivery, due to the pandemic’s restrictions, but 
a viable alternative that adds value to an overall learning experience as well as to create an open-
source toolkit of distributed learning practices focused on design and maker communities. 

This article’s purpose is to demonstrate the ongoing research over these past few months 
concerning the topics deployed above. More specifically, the article contains: the future learning 
framework, the research methodology and documentation tools developed by the team as well 
as an important case study of a subject of digital fabrication curriculum that provided valuable 
insights regarding hybrid and distributed learning approaches and finally the conclusions and 
takeaways gathered so far. 
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2.   Research Scope 
The end of the academic year in 2020-21 in July provided a peculiar period of reflection on what 
could be learned from the months of distributed learning in order to plan for the next academic 
year, having in mind the potential levels of disruption that could take place. During this period, the 
team was able to transition from preparation for educational programs and courses in an 
“emergency-remote learning” method to a “hybrid learning” mindset which refers to planning and 
establishing mixed educational models both remote and local simultaneously, specifically in 
designing courses. 

 

 
 

Diagram. 1 Hybrid Learning classroom mixed scheme 

 

The framework was tested during a workshop with the collaboration of two educational and 
applied research institutes, namely, the Institute of Advanced Architecture for Catalonia, Spain 
(IAAC) and Seoul Innovation Lab (SIL), aiming to provide knowledge transfer on plastic recycling 
and robotic fabrication. A key objective is to identify the ways in which a hybrid model approach 
is not merely a replacement for a full physical format of delivery but a viable alternative that adds 
value to an overall learning experience, as well as to developing remote teaching methodologies 
for distributed learning practices focused on design and hands-on practices such as 3d printing, 
industrial robots, and plastics recycling processes.  

[571/765]

http://creativecommons.org/licenses/by-nc-nd/4.0/


 
Hyper-connected hybrid educational models for distributed learning through prototyping 
 
 

  
JIDA’21                                                       INICIATIVA DIGITAL POLITÈCNICA UPC 

  
   

2.1 Why Hybrid 

The Hybrid model refers to the different class formats included in a hybrid learning environment 
whether it's in-person, online, or a combination of in-person and online. The purpose of the Hybrid 
model research is to enrich and potentially reform the guide, transforming it into a toolkit that can 
be used and adapted to similar hybrid learning courses in the future. There are a number of 
reasons why you may want to carry out a hybrid style class over a fully distributed one, to list a 
few; 

 Bi-lateral  communication 
 Direct feedback can help develop social bonds between faculty and students & 

create a sense of belonging to both the group at class and university level 
 Learning by doing 

 Optionally, students will have access to infrastructure and resources they won’t 
have at home in terms of techniques and materials 

 Extend capabilities 
 Non-verbal communication - students have access to the recorded sessions over 

and over again in case of doubts. 

 

2.2 Why Hyperconnected 

In the second phase, the participants were inducted into the Hyper-connected setup wherein they 
were guided through the digital-to-physical workflows from virtual tutorials and implemented them 
locally with the support lab assistants in person. The pace of the workflow was based on the 
fabrication knowledge acquired during the prior phase and experimented with scaled prototypes 
to test the fabrication techniques. The workshop concluded with the production of final 1:1 scale 
printed object.  

This format poses several challenges from an educational structure point of view: not only do the 
different topics proposed through the development of the workshops demand their own dedicated 
learning strategy, but these need to be interwoven to make the fragments of knowledge - given 
asynchronously - complement each other. 

 

2.3 Hyperconnected Hybrid model 

The Hyperconnect Hybrid (HH) model refers to both the phase together where students have the 
theoretical knowledge of available mechanical systems from phase I and hands-on experience 
from phase II under the supervision of the locally present lab assistants. The virtual tutors are 
virtually connected to the lab machines to remotely program them through the developments 
happening in person. The HH model also promised lead over safety where each code generated 
to run on the robot went through two stages of check-up, once from the virtual tutors and secondly 
from the lab assistants before running the codes. 

Through the use of Information communication technology (ICT), the workflow allowed multiple 
students to work simultaneously and have feedback from different tutors on respective aspects 
of the tutorial. 
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Diagram. 2 Layout of ICT tools used during the ‘Recycling and 3D printing of plastics from city waste’ workshop 

 

The framework discussed in this paper from now on is the “Hyperconnected Hybrid model”:  a 
mixed classroom format where faculty is online and students are in part in person together with 
faculty assistants and in part remotely connected. The HH model of the workshop allowed for 
greater reach and transfer of knowledge, as well as improving faculty and student engagement. 
In order to ensure constant communication between the remote instructors and students during 
the practical sessions, the local instructors focused on consolidating and verifying that the 
knowledge was properly acquired during the hands-on sessions, and provided onsite guidance 
during physical prototyping. 

 

Diagram. 3 Classroom timing methodology followed during the workshop in Hyperconnected Hybrid model 

 

2.4 Case Study 

The framework was tested during an empirical and intensive two-week program in ‘Recycling and 
3D printing of plastics from city waste’, where the setup consisted of an industrial robot with a 
plastic pellet extruder mounted on it. The workshop was designed to fill knowledge gaps between 
the host institutes and explore the possibilities of those technologies whilst testing alternative 
practice-based teaching methods, as opposed to the traditional remote master class format.   
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Fig. 2 Students attending the class screen videoconferencing system during the workshop time at Seoul Innovation Lab 
(SIL) / Fig.3 Faculty hyper-connected to the remote classroom with a videoconferencing system at the Institute of 

Advanced Architecture of Catalonia (IAAC-FABLABBCN) 

 

This approach was subdivided into different interaction modes. The term interaction modes are 
used to define the different types of possible formats of delivery and how they are experienced 
within both online and hybrid learning environments. This refers mostly to the interaction between 
the tutor and the students and expresses the different ways in which learning can take place. 
These interaction modes include:   

 

 Presentation mode   
 One-directional lecture    
 Instructor shares screen    
 No interaction from students   

 Workshop mode  
 Hands-on activity 
 Prototyping with robot 

 

 Discussion mode   
 Group class discussions    
 Includes students presenting work    
 Troubleshooting 

 Studio mode 
 “Connected” working - students working on a task independently or in groups. 
 Instructor/Facilitator available to answer questions 
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Diagram. 4 Layout of interaction modes methodologies used in the workshop 

 

3. Problems and Challenges 
As the course progressed we inevitably encountered several challenges concerning the hands-
on hybrid class. “One of the first problems to emerge was the difficulty for the hybrid groups to 
communicate during class due to the noise from the surrounding environment. Since four out of 
five groups contained remote students and they all needed to discuss their ideas simultaneously 
via zoom, it inevitably resulted in confusion and annoyance generated by the chaotic and noisy 
classroom.” Due to this, some students demanded another classroom where they could isolate 
themselves for a period of time to discuss. Therefore, the team had to coordinate and come up 
with a quick solution, asking for the availability of another space at the institution facilities. The 
noise factor, even though in retrospect seems rather obvious, was not a parameter we took into 
consideration when planning the class and is, hence, one of the most valuable insights for 
planning hybrid practical workshops. 

The instructor’s team had to, in a sense, compromise the premises of the final outcome to ensure 
that the essence of the learning objectives remained intact without overstressing and exhausting 
the students. This course, more than anything, accentuated the importance of establishing strong 
communication diodes between faculty and students in view of forging a reciprocal relationship 
that serves both the objectives of the course but also the needs and emotional stability of the 
learners. It also emphasized the significance of a flexible and adaptive learning strategy especially 
when dealing with complex courses such as cross-disciplinary robotics and 3d printing 

Even though the content given through the remote connections was theoretical to be further 
applied on local hands-on experiences, the tutor implemented various different interaction modes 
and creative exercises for the students to be as engaged as possible. The presentations were 
visually engaging, incorporating a combination of various mediums including text, videos, gifs, 
and audio. The level of engaging content really helped the students to actively participate, which 
is especially important when a large amount of time is spent in front of screens and reduced 
mobility due to COVID.  

In order to ensure constant communication with instructors and students during the practical 
class, breakout rooms were created for each group, and the teaching assistant was focused on 
transferring the instructor from room to room. Another assistant was physically present during the 
class in order to help with the hands-on prototyping. 
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4. Conclusion and Contribution 
The research that has been carried out thus far with regards to the HH model for practice-based 
education provides valuable insights on distributed learning approaches. The case study 
discussed only represents a small explanatory probe similar to other courses tested before and 
there have been insights collected from all of the classes and workshops that have taken place 
due to the research methodology set out at the beginning of previous academic terms. 

At this time, we have still been able to draw some insights relating to the research methodology, 
interaction modes, and general design strategies for creating learning experiences. Some of 
these have already been highlighted in the case studies but can be differentiated in online and 
hybrid insights. Among the online insights, the most significant include; the need for a carefully 
planned change of interaction modes along with the workshop from “Presentation” to “group 
discussion” to “activity” to grab the student’s attention permanently and maintain engagement. 
The mayor needs to not exceed the predetermined timeline of the class due to delays. To give 
students the opportunity to present their work to the class and get feedback from tutors and 
classmates. It is important for them to see their classmate’s work as well as the integration of 
collaborative/sharing tools (google Docs where students share bibliography etc, miro) and use 
them to do small creative tasks connected to the course (brainstorming, small exercise, thought 
experiment). Last to allow the students to explain the knowledge they have gained at the 
beginning and through the class. 

Among the Hybrid insights the most significant include; The need for meticulous planning of the 
infrastructure needed for the class, including a key factor in that as a noise-cancelling 
speakerphone, screen, cameras with different perspectives to the classroom to let the 
communication and human interaction be the most immersive as possible. Special care and 
preparation must be taken to ensure the learning experience of the remote students. Improving 
the communication between the students and faculty frequently doing check-outs from the faculty 
asking both remotes and non-remote students on how they are feeling and how the group work 
is proceeding When Forming hybrid working groups the remote students must be evenly 
distributed according to their skill set. Otherwise, it is possible that they feel like they can’t 
contribute equally to the project since not being physically in the lab is already a disadvantage. 
Along with the different insights gathered in hybrid methodologies, flexibility and adaptability 
concerning the course’s instructional design are key aspects. A Hybrid class is a more complex 
learning environment where several challenges and technical problems can emerge. Designing 
a course that can adapt to these challenges without sacrificing its objectives is important as well 
as keeping constant communication with students during the course and being able to adjust 
according to their needs.   
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Fig. 4 Series of images showing students prototyping using Hyperconnected Hybrid model  
for digital fabrication of city recycled plastic 

 

When approached as a mixed model, online learning, both synchronous and asynchronous, can 
result in educational experiences that do not merely compensate for the lack of physical 
interactions but exceed them by providing a space where students can concurrently develop 
autonomous design thinking behaviors. This allows for improved team interaction as the 
dependency on the individuals grows together with the knowledge acquired in a controlled and 
established education environment. The majority of the students were engaged and followed 
through with all of the course challenges. The research demonstrates that the initial limitations 
arising from remote educational models in relation to practice-based learning can potentially be 
balanced out or even overcome depending on the context of the course, approach, and 
embedded interaction modes, if properly adapted through its methodologies. 
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